One hundred and seventy-five children who were 6-years old were assigned to one of four groups that differed in socioeconomic status (SES; working class or middle class) and language background (monolingual or bilingual). The children completed tests of nonverbal intelligence, language tests assessing receptive vocabulary and attention based on picture naming, and two tests of executive functioning. All children performed equivalently on the basic intelligence tests, but performance on the language and executive functioning tasks was influenced by both SES and bilingualism. Middle-class children outperformed working-class children on all measures, and bilingual children obtained lower scores than monolingual children on language tests but higher scores than monolingual children on the executive functioning tasks. There were no interactions with either group factors or task factors. Thus, each of SES and bilingualism contribute significantly and independently to children's development irrespective of the child's level on the other factor.
Introduction
There is great interest in understanding the environmental conditions that affect cognitive ability and the mechanisms behind their influence as a complement to more biologically-based approaches to intelligence and performance. Two experiences that have been extensively investigated in this regard are bilingualism and socioeconomic status (SES), both of which have been shown to correlate with measures of cognitive performance and language ability throughout development. Robust effects of SES have been found across cognitive skills, including language, memory, and intelligence (Bradley & Corwyn, 2002; Hoff-Ginsberg, 1991; McCall, 1981) showing a relation between higher SES and better outcomes. In contrast, the effects of bilingualism on cognitive functioning vary in their direction, with positive outcomes for cognitive measures but negative outcomes for verbal measures (Akhtar & Menjivar, 2012) . However, it is possible that these experiences interact and their effect depends on a specific level of the other. Thus, it may be that bilingualism only leads to cognitive advantages for certain levels of SES, such as middle-class children, or that SES only compromises ability for certain levels of language experience, such as monolingual children. Empirically studying this question is complicated by the fact that SES and bilingualism themselves are often correlated, making it difficult isolate the effect of each on performance. However, precisely because these two experiences frequently intersect it is particularly important to distinguish between the influence of each, both practically in terms of children's development and theoretically in terms of the possible mechanism underlying each. The purpose of the present study is to examine the effects of SES and bilingualism independently to determine the role each plays on cognitive and language outcomes, the extent to which their influence on development is similar or not, and whether their combined effects are interactive or independent.
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